
College and Career Readiness 
(CCR) Skills 

 

Addressing Barriers that Impact Transference 
into the Classroom 



Essential Question 

As an instructional leader, what 
deliberate actions can I take to create 
coherence for my faculty and staff so 

that they prepare students to be college 
and career ready? 



Big Picture: How do you define and measure 
College and Career Ready as a World Class School? 

•  The ability to read non-fiction independently 
and proficiently at upper range of the grades’ 
level Lexile Band by the end of each year 

 
•  The ability to fluently apply math 

foundational skills for Algebra Readiness 

•  The ability to solve complex problems    
(real-world)  



HOW DO WE GET STUDENTS THERE? 
   
 

•  It’s about reading --- within Lexile band 
•  It’s about writing before speaking 
•  It’s about accountable talk 
•  It’s about starting with the difficult 

problem 
•  It’s about intentionally creating 

coherence through questioning 
•  It’s about experiencing the complexity of 

the real world while in a safe learning 
environment 



College and Career Ready 
(Define and Measure)  

Lexile Levels 

Accountable Talk 

Writing before speaking 

Complexity of real 
world 

Questioning 

Start with difficult 
problem 



CCR:  The 3Bs for Addressing Coherence  

•  Biggest Shift  
– Moving questions/creating tasks from 

the DOK 2 to DOK 3 
 
•  Biggest Impact 

– Academic Language 
 
•  Biggest Problem 

– Need to Focus on a few things well 



Webb’s Depth of Knowledge (DOK) 

 
 
DOK Level 

Description of Level 

1 Recall & Reproduction  
 (Just the facts) 

2 Skills and Concepts  
(Book Learning- Procedures) 

3 
Strategic Thinking and Reasoning  
(Real world, student selects tools) 

4 Extended Thinking  
(All of 1-3 but extends to product/
process/community service) 



All About the Question/Task 



High School Tasks 

DOK 2:  The reader can infer 
from the article that 
__________. 

A. Many countries place 
considerable importance on 
achievements in space. 

B. The International Space 
Station was built only for 
the U.S. and Russia. 

C. The U.S. plans to begin 
naming spacecraft after 
famous astronauts.   

D. U.S. officials are working 
on a plan to compete with 
Russia once again. 

DOK 3: Think about the Space 
Race and the Cold War. How do 
you think the competition 
between the U.S. and the 
Soviet Union helped shape 
space travel? Justify your 
answer. Use information from 
the lesson. 



Thought Question 

 
Based on your role – How could you support 

teachers and/or students with this shift? 
 



CCR:  The 3Bs for Addressing Coherence  

•  Biggest Shift  
– Moving questions/creating tasks from 

the DOK 2 to DOK 3 
 
•  Biggest Impact 

– Academic Language 
 
•  Biggest Problem 

– Need to Focus on a few things well 



WeBo 1 (PN G135.6+01.0), a previously unrecognized 
planetary nebula with a remarkable thin-ring 
morphology, was discovered serendipitously on 
Digitized Sky Survey images. The central star is found 
to be a late-type giant with overabundances of carbon 
and s-process elements. The giant is chromospherically 
active and photometrically variable, with a probable 
period of 4.7 days; this suggests that the star is 
spotted, and that 4.7 days is its rotation period. We 
propose a scenario in which one component of a binary 
system became an asymptotic giant branch (AGB) star 
with a dense stellar wind enriched in C and s-process 
elements; a portion of the wind was accreted by the 
companion, contaminating its atmosphere and spinning 
up its rotation. The AGB star has now become a hot 
subdwarf, leaving the optical companion as a freshly 
contaminated barium star inside an ionized planetary 
nebula. 



We are all “Academic” Language 
Learners 

•  Non-native English Speaker 

•  Struggling Reader 

•  On Grade-Level Reader 

•  Advanced Reader 



Reading Comp. Skill Level 



Skill Level: Reading by Job 



1510 
Agriculture 
and Natural 
Resources 



Scientific 
Research 

and 
Engineering 

1500 



1370 
Transportation, 

Distribution, 
and  

Logistics 
 



1330 
Manufacturing 

 



Business and 
Administration 

1300 



Law and 
Public 
Safety 

1300 



Specific Instructional Strategies 



Intense Vocabulary Instruction 



Speak, Write to Understand 



Write = Collaborate, Talk, Argue 



Habits for Writing  

Number of Pages to Write Per Week: 
ü 5-6 Pages Per Week in Secondary 
ü Grade 5 – 4 to 5 pages 
ü Grade 4 – 3 to 4 pages 
ü Grade 3 – 2 to 3 pages 
ü Grade 2 – 1 to 2 pages 
ü Grade 1 – ½ to 1 page 
ü Kindergarten – Begin to write short sentences or 
paragraphs 
 

Quality:  Purposeful Use of Vocabulary 
Method:  Draft by Hand, Revise with Technology 

Purpose: Authentic Audience 



Small Group Instructional Intervention 



Recommendations and 
Corresponding Levels of Evidence 



Reflective Practices for Building Academic 
Language 

•  Student knows focus vocabulary to learn 
– Independently Discovers + Assigned 

•  Teacher emphasizes vocabulary  in various 
materials – text, video 

 

•  Student and teacher USE vocabulary 
– Tier II (Academic) and Tier III (Domain) 
– Speak, Listen, Write, Draw, Read, Hear 

•  Student required to make BEST USE within 
synthesis tasks (writing, speaking) 

•  Student explores meaning: Synonym, 
    Antonym, Nuance, Prefix, Suffix, Root… 



     Tiers of 
Words 

� Tier One – Everyday  
� speech 

 
� Tier Two –  The standards refer to these 

words as general academic words and are 
far more likely to appear in written texts 
than in speech.  

 
� Tier Three –The standards refer to these 

as domain-specific.  They are specific to a 
field of study.  

� Metamorphic, Igneous, Sedimentary 
 

 
 
 
                                                     



Examples of Tier 2 Words- General Academic 
Vocabulary 



Why are “academic words” important? 

• They are critical to understanding academic texts. 
• They appear in all sorts of texts. 
• They require deliberate effort to learn, unlike Tier 1 
words. 

• They are far more likely to appear in written texts 
than in speech. 

• They often represent subtle or precise ways to say 
otherwise relatively simple things. 

• They are seldom heavily scaffolded by authors or 
teachers, unlike Tier 3 words. 

                                 



How does this work? 

Photosynthesis (Tier 3) 
 
The plant’s process of converting sunlight and 
air into food 
 

 Process   (Tier 2)    Use 
 Convert   (Tier 2)     Change 

 
The plant’s “use” of “changing”” sunlight and 
air into food 



PRACTICE CHOOSING 
WORDS 

 



Grades 9-10 
Tier 2 Tier 3 
sheath Design experiment 

broad Field-tested 

base ecosystem 

rooted protein 

fringed keratin 

Stout- 2x Grubs- 2x 

pry larvae 

boring 



Thought Question 

Based on your role – How could you 
support teachers and/or students with 

academic language? 
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Supporting Teachers for Transference 

Vision Skills+ + Incentives + Resources + Action Plan = Sustainable
Change

Skills + Incentives + Resources + Action Plan = Confusion

Vision + Incentives + Resources + Action Plan = Anxiety

Vision Skills+ + Resources + Action Plan = Resistance

Vision Skills+ + Incentives + Action Plan = Frustration

Vision Skills+ + Incentives + Resources = Treadmill

Curriculum Mapping Implementation

Key Questions:
Resources -- "Do we have tools, time, and training to map effectively?"
Action Plan -- "Over the next three years, do we have attainable
timelines and goals?  Who will be the responsible parties for
implementations, monitoring, and feedback?"

Vision -- "Why are we doing this?"
Skills -- "How do we build effective maps?"
Incentives -- "How will mapping improve
teaching and learning?"

Plan 

Plan 

Plan 

Plan 

Plan 

Vision:  The “Why are we doing this?” to combat confusion. 
Skills:  The skill sets needed to combat anxiety. 
Incentives:  Reasons, perks, advantages to combat resistance 
Resources:  Tools and time needed to combat frustration. 

Plan: Provides the direction to 
eliminate the treadmill effect. 

Knoster, T., Villa, R., & Thousand, J. (2000)  
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