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Category C:  Standards-based Student Learning:  Instruction 

 

C1.  Instruction Criterion 

To achieve the academic standards, the college- and career-readiness standards, and the 
schoolwide learner outcomes, all students are involved in challenging and relevant learning 

experiences. 

 

Results of Student Observations and Examining Work 

 

Indicator: The school’s observations of students working and the examining of student work 
provide information on the degree to which all students are engaged in challenging learning to 
assist them in achieving the academic standards, the college- and career-readiness standards, 
and the schoolwide learner outcomes. The school, particularly, has evaluated the degree of 
involvement in the learning of students with diverse backgrounds and abilities and modified 
approaches based on findings. 

 

Prompt: Comment on the degree to which all students are involved in challenging learning to 
achieve the academic standards, the college- and career-readiness standards, and the 
schoolwide learner outcomes. Include how observing students working and examining student 
work have informed this understanding. 
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Findings Supporting Evidence 

SEHS strives for an environment that supports achievement in 
college and career readiness to strengthen and prepare 
each student for life beyond high school. Shareholders 
believe that developing this potential in all students is 
reflected in our schoolwide learner outcomes – P.R.I.D.E. 
(Problem solvers, Responsible citizens, Independent/Resilient 
Individuals, Disciplined learners and Effective 
communicators). 
 
The alignment between P.R.I.D.E. and the Common Core 
State Standards (CCSS) provides the school with a framework 
to support all students in order to make progress towards 
their goals. To further bolster student involvement with 
challenging and relevant learning experiences, SEHS is 
organized into Small Schools: Business Innovation and 
Leadership (BIL); Justice, Law, and Service (JLS); Health, 
Science, and Environment (HSE); Visual and Performing Arts 
(VAPA) Tech and Media Magnet (TMM).  
 
In 2011-2012 South East was placed on Public School Choice 
(PSC) where plans for the school were developed by various 
groups and submitted to the board for approval.  The board 
approved the plan developed by SEHS shareholders. Upon 
reviewing the implementation of the plan, it was found that 
few students were engaged at high levels of Bloom’s 
Taxonomy. As a result the school focused on setting high 
levels of student engagement.  
 
Throughout the day students are challenged to apply, 
synthesize, and create. Students have the opportunity to 
collaboratively produce projects, presentations, and 
portfolios. Through these approaches, SEHS’ purpose is to 
provide rigorous instruction needed to deliver California 
Common Core State Standards. As all students are 
challenged to produce these learning-tasks, teachers then 
observe and assess student performance to inform future 
instruction so that all students achieve the academic 
standards .  
 
SEHS teaching aims at providing all students the opportunities 
to learn. These opportunities are created by teachers during 
their lesson planning which is guided by the focus elements 
in the Teaching and Learning Framework (TLF), departmental 
goals, PLC lessons/assessments, and integrating P.R.I.D.E into 
such lessons. The components of effective delivery of 

ü Data indicating passage 
rate, GPA, Credits met, 
A-G Requirements 

ü Observing student 
interactions during 
group work, 
presentations, projects 

ü Number of students 
applying to colleges 
and acceptance rates 

ü Completion of student 
portfolios  

ü Number of classes taken 
by students and 
passage rate on 
examinations 

ü Number of students 
taking honors classes 

ü Writing samples, group 
work, projects 

ü Student samples and 
PLC assessments 

ü DARTS diagnostic data 
collected by teachers 

ü CAHSEE Data/Pass Rate 
ü Classroom Evidence / 

Writing samples (RAWC) 
ü Interim Assessment Data 
ü Peer (Teacher) 

Observations/Coaching 
Cycles 

ü Admin/Coach 
Observations (Tracker) 

ü Admin/Coach Student 
interviews during 
observations 

ü Admin/Coach 
feedback to teachers 
after observations 

ü Lesson Study 
ü Admin Observations  

guided by the TLF key 
elements 

ü AP Pass Rate Data 
ü Public School Choice 
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instruction are Communicating with Students, Using 
Questioning Techniques, Structures to Engage Student 
Learning, and Using Assessment in Instruction to Advance 
Student Learning. These components are detailed below: 
 
 

A. Communicating with Students 
The presentation of a lesson impacts its outcome. In order to 
successfully engage students in the lesson, teachers need to 
clearly frame the purpose of the lesson including presenting 
the context.  
 
Most teachers communicate reasonable and appropriate 
expectations for learning, provide directions and describe 
procedures with clarity, model and expect the use of 
academic language, and use multiple strategies to explain 
content to meet diverse student learning needs. 
 

B. Using Questioning and Discussion Techniques 
SEHS’ schoolwide learner outcomes include students being 
effective communicators. Communicating at SEHS includes 
reading, writing, speaking and listening; therefore, teachers 
use techniques and strategies to guide student learning 
when having classroom discussions. Questioning and 
discussion may look like students facilitating the conversation 
with others, debates, group discussions, open-ended to 
higher level questioning and discussion.  
 

C. Structures to Engage Student Learning 
Most teachers engage students in active construction of 
understanding by creating intellectual challenges that result 
in new knowledge and skills. The ownership of learning 
transfers from the teacher to the students. Teacher’s 
effective use of activities and assignments, grouping of 
students, available instructional materials, technologies and 
resources, structure and pacing, all contribute to a classroom 
where students are deeply engaged in learning and mastery 
of grade level content standards. 
 
In addition to what is emphasized in the aforementioned TLF 
component, the school has provided professional 
development around the work of Bloom’s Taxonomy, SDAIE 
strategies, 21st Century Learning, and Reading and Writing 
Across the Curriculum (RWAC). Through small schools, 
departments, and PLCs these instructional practices are 
being synthesized into lesson plans and instructional 

Review Findings 
ü Accelerated reader 
ü Bloom’s Taxonomy 
ü SDAIE strategies 
ü RAWC 
ü RTI1  
ü CAHSEE Bootcamp 
ü Double-block English 

and Math 
ü LTELs receive District-

developed curriculum 
and instruction 

ü LTEL tutorials 
ü Debate League, 

National Honor Society, 
Ephebian Society, MESA, 
Police Explorers, 
Leadership, Academic 
Decathlon 
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practices in all classrooms. 
 

D. Using Assessment in Instruction to Advance Student 
Learning 

Assessment is an integral part of the instructional process. The 
design of instruction accounts for a range of assessment 
strategies: formative and summative, formal and informal, 
including goals and benchmarks that both teachers and 
students set and use. High quality assessment practice makes 
students and families fully aware of criteria and performance 
standards, informs teachers’ instructional decisions, and 
leverages both teacher and student feedback. Further, 
these practices also incorporate student self-assessment and 
reflection and teacher analysis to advance learning and 
inform instruction during a lesson or series of lessons. 
 
South East High looks to provide a balanced educational 
program where accelerated learning opportunities are 
provided in addition to the regular and intervention 
programs. AP English Language-Composition and English 
Literature students have a core grade-level class with 
separate seminar instruction. Information Data Science is a 
UCLA developed math class where the teacher has 
committed to a partnership in developing the course. 
Students explore statistical principals on a UCLA online 
database and use surveys to make real world connections 
with statistics and technology.  
 
Honors and Advanced Placement classes provide students 
with rigorous instruction required to access pre-college and 
college-level coursework sponsored by the College Board. 
Instruction with an emphasis on critical thinking, reading, and 
writing skills is essential for passing Advanced Placement 
exams as evidenced by the school’s AP Data.  
 
Other opportunities include Debate League, National Honor 
Society, Ephebian Society, MESA, Police Explorers, 
Leadership, Academic Decathlon, etc. 
 
CAHSEE and SAT boot camp Saturday sessions, scheduled at 
the start of Spring semester, have contributed to boosting 
student achievement and passing rates for these high-stakes 
exams. In addition, after school and regular school day 
classes are made available to those students whom did not 
pass the CASHEE the first time.  
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Fundamental to informing and improving instruction are the 
meetings and planning sessions within SEHS’ Professional 
Learning Communities (PLC’s). In PLC’s teachers work 
collaboratively on a scope and sequence, creating smart 
goals, lessons, formative and summative assessments, 
reading and writing across the curriculum, and collecting 
data.  
 
 
 
Based on the Response To Intervention (RTI)1 model,  SEHS’ 
instructional focus is on developing good first instruction 
where 80% of students should respond favorably.  
 
SEHS acknowledges this goal is not always met. The school 
provides double-blocked English and math schedules to 
provide intervention and tutorial classes for the 15% of 
students that require strategic intervention identified through 
performance assessment data and student needs.  
 
Long-term English learners receive district-developed 
curriculum and instruction (Language & Literacy or 
Advanced English Language Development) followed by a 
core grade-level English class. In the area of mathematics, 
Algebra I and Geometry students have tutorials where they 
are provided with requisite skills in order to participate and 
succeed in the classes. 
 
Instructional programs in math such as DARTS (Diagnostic, 
Assessment, Rescue, Translations, and Story Problems) are 
currently used in all Algebra 1 math tutorial classes. DARTS is 
a math intervention program that was adopted by Edison 
Middle school. 
 
DARTS is a program that is used in order to help students 
read, write, and think critically and mathematically. Students 
are then assessed and teachers collect and analyze data in 
order to inform their instruction. This program combines 
intervention with a plan; teach, and re-teach cycle while 
advancing the curriculum when students gain mastery. This 
supports English Learners and special needs students to 
expand their skills and knowledge. 
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Intensive intervention is reserved for those students that 
require specialized instruction and intervention. The school 
provides a range of support and services from general 
education to alternative curriculum. For students who require 
the most intensive support, the services are delineated by 
the Individualized Educational Plan (IEP).   
 
 
 

 

Student Understanding of Learning Expectations 

Indicator: The students know the standards/expected performance levels for each area of study. 

Prompt: Examine and evaluate the extent to which students know the standards/expected 
performance levels before beginning a new area of study; an example is the use of pacing 
guides for online instruction. 

Findings Supporting Evidence 

Communicating standards and expectations to students is a 
schoolwide endeavor accomplished in a variety of ways, 
including the class syllabus distributed at the start of the year, 
classroom and hallway posters displaying Jaguar P.R.I.D.E. 
Mission/Vision and Core Values, and teacher websites 
accessed via SEHS homepage on schoolloop. 
 
Students are informed of units of study through the use of 
daily CCSS standards and learning objectives posted in the 
classroom. CCSS standards and P.R.I.D.E. posters are not only 
posted in classrooms, but also communicated and 
embedded into units of study when discussing, writing, 
collaborating and teaching new areas of study. 
 
Monthly or quarterly calendars, unit handouts, common 
formative and interim assessments are district and 
department-designed tests used to plan and differentiate 
instruction within the same grade level or subject area.  
 
Formerly, district periodic assessments provided benchmarks 
for student performance that corresponded to the plan, 
teach, and re-teach cycle. These assessments prepared 
students for demonstrating proficiency on mandated state 
assessments such as CSTs. The current summative exams 
come in the form of district developed interim assessments 
reflecting the instructional shifts and practices of the CCSS 
and Smarter Balanced Assessment Consortium (SBAC). PLCs 
have collaborated to increase the rigor and align assessment 
rubrics to these new learning expectations, particularly in 

ü Teachers syllabi, teacher 
SEHS website 

ü PLC’s scope and 
sequence. 

ü Weekly Advisory classes 
ü Standards and learning 

objectives posted on 
board 

ü P.R.I.D.E connection 
ü PLC’s common 

formative assessments 
ü Smarter Balance 

Assessments 
ü Interim Assessments 
ü Mathematical practices 
ü PSC Data/Findings 
ü CSU/EPT scoring guides 
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writing. For example, English teachers use the California State 
University English Placement Test (CSU/EPT) essay scoring 
guide beginning in 9th grade to prepare students for the 
demands of standards-based analysis and argument writing 
emphasized in 11th and 12th grades. 
 
The combination of small school themes and content 
standards provides students with a more contextualized 
learning experience. Students are grouped by small school 
into Advisory classes and remain as such until graduation, so 
that teachers develop a relationship with students in order to 
provide guidance and mentorship. During these sessions 
many teachers review grade-level credits, academic 
standing and progress towards graduation. Through 
monitoring of A-G requirements, GPA, transcripts, and college 
awareness teachers function as conduits for possible career 
opportunities.  

 

Differentiation of Instruction 

Indicator: The school’s instructional staff members differentiate instruction, including integrating 
multimedia and technology, and evaluate its impact on student learning. 

Prompt: How effectively do instructional staff members differentiate instruction, such as integrating 
multimedia and technology? Evaluate the impact of this on student learning. 

Findings Supporting Evidence 

A question the entire faculty has been engaged around is, 
“How do you learn?” Findings show that SEHS staff learns 
through collaborating, coaching, reflection, feedback, 21st 
century/hands-on learning, reading, and researching…the 
school’s core values. Differentiation requires all of the staff to 
employ strategies that elicit these behaviors.  
 
Differentiating instruction is ongoing and dynamic, reflecting 
the nature of the learning process itself. Scaffolding strategies 
range from traditional pencil-paper graphic organizers to 
sophisticated, instructor-presented, social media, multi-media 
technology platforms used for modeling expected outcomes 
of student-produced projects. Through PLC collaboration 
teachers develop differentiation strategies that are 
predicated on good first instruction. 
 
Special education students receive differentiated instruction 
that is outlined in their IEPs.  An IEP team consisting of regular 
and special education teachers, parents, students, 
paraprofessionals, and other support staff collaboratively 
develops specific accommodations, modifications, and 
goals. During PLC time resource teachers collaborate with 

ü Describe handouts 
o Advance 

organizers 
o Thinking Maps 

ü Technology: 
o PowerPoints 
o Prezi 
o Digital 

Storytelling 
o Social media 

used as timelines 
 
ü Describe strategies 

o Guided notes 
o Modeling 
o Predicting 
o Reciprocal  

teaching 
o Role play 
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content teachers to develop differentiation strategies to 
address the IEPs.  
 
Classroom technology for teacher-use (laptops, iPads, 
projectors, document readers) and/or student-use 
(computers and iPads) enhances learning. Computer labs are 
available to all teachers at South East High School as well as 
rolling laptop carts & iPad carts for teachers to check-out on 
a period-by-period basis. This technology supports student 
learning by enhancing creativity, research, reading and 
writing across the curriculum.  
 
Some teachers use graphic organizers and thinking maps to 
facilitate the organization of ideas and thinking. Students’ skills 
and knowledge expand with collaboration, reciprocal 
teaching, and academic conversations. These strategies 
acknowledge individual learning styles (VAK: visual, auditory, 
kinesthetic), multiple intelligences, and support differentiation 
in lesson planning. Some teachers and PLCs use the results of 
formative assessments to create lesson plans to address the 
needs of particular students.  
 
To measure the effect of differentiation on students’ learning 
requires various data points such as CAHSEE pass rates, 
graduation rates, grades, reclassification, AP exam data. At 
first glance the increases in results mark a favorable trend; 
however, only some teachers are using differentiation 
strategies.  A greater impact on these metrics can be made 
with improved good first teaching and a wider 
implementation of differentiation strategies. 
 
 

 

o Academic    
conversations 

o Gallery Walks 
o Stations to 

create  study 
guide 

 
ü  Technology sign-up 

sheets. 
ü www.wikispaces.com 
ü PSC Findings 
ü Smartjaguar.com 
ü PLC scope and 

sequence 
 

Student Perceptions 

Indicator: Interviews and dialogue with representative students inform the degree to which 
learning experiences are relevant in preparing students for college, career, and life. 

Prompt: Using interviews and dialogue with students, evaluate the extent to which students 
understand the expected level of performance based on the standards and the schoolwide 
learner outcomes in relation to preparation for college, career, and life. Evaluate the 
effectiveness of the student-teacher interaction based on student feedback. 

Findings Supporting Evidence 

A transparent indicator of student thinking and learning is 
anecdotal student evidence.  During observation of 
instruction, some students are asked to describe what they 
are learning, and more importantly, why they are learning it.  
Furthermore, they are asked why this learning will be useful to 

ü Yearly School Report 
Card 

ü Yearly School 
Experience Survey 

ü SEHS Perception Surveys 
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them in their futures.  Teachers have learned from this line of 
questioning that some students cannot make the connection 
of their learning to real-life requirements or experiences.  In 
addition, sometimes teachers struggle to bridge these 
concepts so that students can make their own learning 
relevant. 
 
The LAUSD School Experience Survey and SEHS’ Perception 
Surveys are administered yearly to provide feedback to all 
shareholders regarding the impact they make on student 
learning. There are surveys that go out to students, teachers, 
out of classroom staff, classified staff, and parents. SEHS’ 
Perception Surveys are given to all faculty and staff, students 
and parents via hard-copy or digital form and reminders are 
sent out via ConnectEd. Links to the surveys are also posted 
on SEHS’ Schoolloop Website, results are found on 
smartjaguar.com under the DATA Tab. 
 
Yearly senior assemblies are held in the auditorium organized 
by the College Counselor, and PCCs. During these 
assemblies, all students have the opportunity to be informed 
of college life in various ways; current teaching staff shares 
their college experience through a voluntary teacher panel 
that is asked a series of questions about college life, classes, 
schedule, and work. During this event there is also a panel of 
SEHS Alumni that are brought back to speak about their 
experiences as freshmen and beyond. Alumni give their 
insight in regards to college and what they would have done 
different to better prepare themselves for college if they were 
back in high school. They discuss financial difficulties, 
transportation issues, having to work and go to school, 
scheduling their time effectively, going away to college and 
the positive and negative experiences they might have gone 
through. These types of assemblies help students understand 
the adversities they might go through due to the experiences 
of their peers, but it gives students the opportunities to hear 
this directly from their peers.  

ü College Center 
ü SEHS Alumni 
ü ConnectEd 
ü Emails, SEHS’ website, 

smartjaguar.com 
ü Twitter/Instagram 

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 

All SEHS students are expected to be involved and guided in 
challenging and relevant learning experiences, while being 
guided towards college and career readiness. To achieve 
these academic standards, SEHS emphasizes on its mission, 
vision, Core Values and expected schoolwide learner 
outcomes  (P.R.I.D.E) of the school in order to fulfill these 

ü Mission 
ü Vision 
ü P.R.I.D.E 
ü Core Values 
ü CCSS Lessons/Planning 
ü PLC created 
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goals. 
 
SEHS criteria are created by collaboration among students 
and staff, and communicated to families, so that the 
foundation of instruction is focused on learning and 
preparation for the future.  Students have opportunities for 
challenging learning experiences through rigorous standards-
based lesson planning and assessment.  Students participate 
in learning activities that require them to apply, synthesize, 
and create to meet the CCSS.   
 
These challenges are realized through cooperative learning 
opportunities; project/problem based learning tasks, and 
rigorous, independent learning exercises. Acknowledging that 
the use of technology and multi-media is a necessity for 21st 
learning, SEHS places a premium on instruction that builds on 
these skills to support student learning and achievement. SEHS 
strives to improve how students understand the connection 
between expected level of performance to college and 
career readiness, it is through true collaboration and a goal 
oriented mindset that will allow students to succeed.  
 

assessments 
ü Project/Problem based 

learning (Service 
Learning) 

ü Cooperative learning 
ü Technology (social 

media, websites, 
research) 

 

 

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address 
one or more of the identified critical learner needs. 

Findings Supporting Evidence 

Though the yearly SEHS Perception Survey, although at first 
glance the increase in results mark a favorable trend, 40% of 
students responding believe they are given a variety of ways 
to use technology in the classroom, while 11% disagree. A 
greater impact on these metrics can be made with improved 
good first teaching and a wider implementation of 
differentiation of strategies to include 21st century learning 
and research.  
 
In order to guide teaching and learning at SEHS, perception 
surveys at the school level should be given four times a year 
(beginning and end of every semester to see areas of need 
and growth).  These internal surveys would help all 
shareholders read the temperature of the entire school and 
the DATA would help faculty and staff use corrective 
measures during professional development, PLCs, 
department, and small school meetings.  
 
All special education students receive differentiated 

ü SEHS Perception Surveys  
ü DATA driven instruction 
ü PD, PLC, Department 

and Small Schools 
ü Additional 

Resource/Content 
Teacher collaboration 
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instruction that is outlined in their IEPs. It is the goal for SEHS to 
improve on its practice of using the collaborative model in 
which resource teachers and content teachers 
collaboratively develop lessons that would help 
accommodations, modifications, and goals for students with 
IEPs. Continued   and consistent PLC time where resource 
teachers collaborate with content teachers in order to 
develop differentiation strategies to address IEPs is imperative 
to making sure that all students are being prepared for real-
life and are college ready.  
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C2.  Instruction Criterion 

All teachers use a variety of strategies and resources, including technology and experiences 
beyond the textbook and the classroom that actively engage students, emphasize higher order 

thinking skills, and help them succeed at high levels. 

Current Knowledge 

Indicator: Teachers are current in the instructional content taught and research-based 
instructional methodology, including the integrated use of multimedia and technology. 

Prompt: Evaluate the extent to which teachers effectively use multimedia and other technology in 
the delivery of the curriculum. 

Findings Supporting Evidence 

SEHS teachers model the technological literacy expectation 
for students by integrating digital and online resources to 
facilitate instruction and access core content. Understanding 
that students need to apply, synthesize, and create to meet 
the demands of the CCSS, teachers are charged with 
weaving technology and multi-media into their instructional 
practices. PowerPoint, Keynote, and Prezi presentations are 
created, maintained, and updated to deliver standards-
based lessons and support academic environments that 
stimulate higher-order thinking among students and teachers. 
Google docs and podcasts are also used to meet 
instructional goals.  Students use iPads and laptops to create 
learning blogs and to facilitate new learning.  Teachers also 
use Smartboards and Mimeos to make learning interactive 
and hands-on.  Furthermore, the newly developed computer 
programming course, UCLA’s Introduction to Data Science, 
explores complex concepts and connects to real-world 
experiences for college and career paths in computer 
programming and data analysis. In addition, students are 
able to utilize the latest architectural software to design 
buildings and structures, and they employ various Microsoft 
software to make connections to real-world experiences. 
 
Peer observations enable teachers to reinforce expertise and 
acquire new strategies for enhancing student learning with 
technology. Examples range from the use of classroom 
document readers that display texts for close reading or 
guided inquiry to network-based software programs such as 
Criterion and Turnitin that monitor student writing and provide 
feedback for adjusting instruction. 
 
 

ü Teacher Power Point 
Presentations 

ü Accelerated Reader 
ü Common Core 

Testing/Smarter 
Balance 

ü Teacher Peer 
Observation 
summary smart 
jaguar log 

ü Courses taught: 
Introduction to Data 
Analysis 

ü Social media with 
assignment postings, 
research 

ü Data for Fitness 
Gram 10.1 and 
retrieve personal 
fitness statistics 

ü School-loop 
Calendar online 

ü Teacher websites 
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The link between teacher instruction and student learning 
occurs when students use technology to conduct online 
research, produce digital documents (PowerPoints, Keynote, 
Prezi; MLA-formatted essays), participate in the Accelerated 
Reader program, and prepare for Common Core testing. 
Technology resources include desktop computers in the 
Library Media Center and computer labs, and mobile 
equipment carts with iPads and laptops for classroom use. 
Students increase their proficiency with real-world skills by 
engaging in assignments using social media platforms for 
posting comments and gathering data for analysis. The 
combination of ability and knowledge that students apply to 
a variety of assignments is the direct connection for gaining 
experience needed for achievement in CCSS-SBAC 
summative assessments. 
 
Technology extends beyond the classroom to the gym: 
Physical Education Fitness Gram 10.1 allows students to 
compare and retrieve personal data among student 
populations and implement action plans for healthy living 
choices.  
 
 

 

Teachers as Coaches 

Indicator: Teachers work as coaches to facilitate learning for all students. 

Prompt: Evaluate and comment on the extent to which teachers work as coaches to facilitate 
learning for all students. Provide examples. 

Findings Supporting Evidence 

 
Teachers-as-coaches is a focus area of growth and 
awareness that SEHS instructional staff promotes with 
deliberate practice. By modeling the coaching protocol and 
collaborative strategies among teacher-peers during PD 
sessions, and then transferring the concepts to the classroom, 
teachers foster student learning with wait time, active 
listening-reflecting, objective observation, and feedback for 
improvement or change. The role of teachers-as-coaches 
emphasizes guidance to develop independence and 
autonomy rather than a top-down approach that confines 
teachers and students to limited growth.  
 
During classroom observations, classroom scenarios of 
students may look like this; students are presented with a 
definition of a rhetorical strategy to examine in their reading 

 
ü Adaptive Schools 

coaching protocol 
ü Student assignment 
ü Questioning 

techniques 
ü Student reflections 
ü Service Learning 
ü Classroom print rich 

environment. 
ü Classroom 

observations 
ü Peer Observation 

logs 
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and develop in their written analysis of a text; following 
writing, students exchange ideas and critique with peers; 
teacher offers questions for students to consider – students 
develop responses independently and as a group, similar to 
Socratic seminar methods. 
 
Students access content areas and reinforce independence 
through scaffolded questioning techniques including “say 
something” comments; pre, post, and open-ended vs. closed 
questions; inquiry to probe multiple perspectives and ideas; 
and guided questions. These techniques determine students’ 
understanding or misunderstanding and provide teachers 
with insight to adjust instruction.  
 

ü PLC Smart goals’ 
ü Questioning 

techniques 
ü Observations of 

classroom scenarios 
during a cycle of 
reading and writing  
 

 
 

 

Examination of Student Work  

Indicator: Representative samples of student work demonstrate: a) structured learning so that 
students organize, access, and apply knowledge they already have acquired; b) that students 
have the tools to gather, and create knowledge and have opportunities to use these tools to 
research, inquire, gather, discover and invent knowledge on their own and communicate this. 

Prompt: Evaluate and comment on the ways in which student work demonstrates a) structured 
learning so that students organize, access, and apply knowledge they already have acquired; b) 
that students have the tools to gather and create knowledge and have opportunities to use 
these tools to research, inquire, gather, discover, and invent knowledge on their own and 
communicate this. 

Findings Supporting Evidence 

With the advent of the CCSS, every teacher should create 
learning environments that require student work to reflect 
some level of application, synthesis, and creativity.  Though 
this is evident in some classes, we realize that not all students 
engage in this type of learning.  Some students rely on the 
sequential nature of instruction to organize, access, and 
apply the knowledge they have acquired.  Students typically 
use knowledge they have previously acquired to facilitate the 
learning of new concepts through the interweaving of lessons 
and assignments. 
 
Students are able to organize, access, and apply their 
learning with the help of graphic organizers, for example KWL 
charts, and thinking maps.  These tools ultimately aid students 
in organizing their thinking and ideas, which in turn will assist 
students in creating new knowledge.  With this said, it is 
evident that students need more opportunities to research, 
inquire, gather, develop, and invent knowledge on their own. 
 
Currently, SEHS has initiated a Reading and Writing Across the 
Curriculum campaign that aims to have student utilize the 

ü Classroom KWL 
charts 

ü Student reflections 
ü Writing assignments 
ü Student portfolios 
ü Service Learning 
ü Thinking maps 
ü Collaborative 

learning 
ü RAWC 
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aforementioned skills to craft writing pieces that meet the 
CCSS writing demands, such as argumentative, informational,  
and narrative writing.  As a result, students use writing as a 
vehicle for learning, and through this process create and 
invent new knowledge through their previous learning. 

 

Indicator: Representative samples of student work demonstrate that students are able to think, 
reason, and problem solve in-group and individual activities, project, discussions and debates, 
and inquiries related to investigation. 

Prompt: Evaluate and comment on how well the representative samples of student work 
demonstrate that students are able to think, reason, and problem solve in group and individual 
activities, projects, discussions and debates, and inquiries related to investigation. 

Findings Supporting Evidence 

To fully implement the CCSS students are expected to use 
higher order/critical thinking, reasoning, and problem solving  
skills to demonstrate proficiency.  Students demonstrate this 
work by participating and debating in Socratic seminars, by 
collaborating with their peers, and by crafting written 
documents that are based in textual evidence to argue and 
to inform.  In addition, students in math classes must employ 
the CCSS standards for mathematical practices to reason 
abstractly, construct viable arguments, and critique the 
reasoning of others to name a few.   
 
SEHS recognizes that not all of the CCSS instructional 
strategies and evidence will be visible in classrooms.  In 
addition, in other content area classes, students are also 
participating in CCSS based instructional practices to help 
them apply, synthesize, and create new learning. 
 
SEHS seniors are expected get involved in the community, by 
collaborating with other seniors on a service-learning 
research, problem based project. This is part of SEHS’ senior 
graduation requirements. Students create digital stories 
demonstrating technological and academic proficiency: this 
assignment reflects an ability to support research-based 
arguments with evidence gathered, synthesized, and 
evaluated from online sources.  
  

ü Power points of 
service learning 
project 

ü Presentations 
ü Media projects 
ü Debates 
ü Math Dept. 

Translation on wiki 
and drop box 

ü Classroom 
observations 

ü PLC planning 
evidence-lesson 
plans, scope and 
sequence, common 
formative 
assessments 

ü Problem/project 
based learning 

ü Philosophical 
debates in art. 
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Indicator: Representative samples of student work demonstrate that students use technology to 
assist them in achieving the academic standards and the schoolwide learner outcomes. 

Prompt: Evaluate the extent to which representative samples of student work demonstrate that 
students use technology to assist them in achieving the academic standards and the schoolwide 
learner outcomes. 

Findings Supporting Evidence 

Not all students are able to use technology everyday to help 
them meet the academic standards and schoolwide learner 
outcomes. Some students use technology to conduct 
research and to present their learning in a 21st Century 
fashion.  They use various search engines and software, such 
as PowerPoint, keynote, and prezi, to make their 
presentations more palatable to their audiences.  Moreover, 
they use laptops and iPads to facilitate these presentations.  
They also use architectural and Microsoft software to 
accelerate their learning in their CAD Architecture and 
Computer Operating classes.  Students also use coding 
software to apply their learning in the new Data Science 
class.  Furthermore, Art classes use Photoshop, Illustrator and 
InDesign to develop their projects by digitally enhancing and 
editing their projects. 
 
SEHS students participate in a district-wide program for 
Service Learning, featured in the Social Studies curriculum for 
Economics and Government classes, during senior year. 
Students create digital products demonstrating technological 
and academic proficiency: culminating assignments reflect 
an ability to support research-based arguments with 
evidence gathered, synthesized, and evaluated from online 
sources. Topics are contemporary and controversial – student 
groups select, teacher concurs – offering the challenge of 
taking a position on an issue that students feel passionate 
about in the real world. Seniors present their projects in a 
forum setting or to individual Sophomore and Junior classes, 
providing younger students with insight and strengthening 
learning with peer-to-peer experiences. Last year, service 
learning was presented to small school teachers and parents. 
 
Students in 9th, 10th, and 11th grades build on their essay-
writing skills to produce digital documents that lay the 
foundation for researched-based projects. Students evaluate 
primary and secondary sources, gather data, and practice 
research-writing techniques (in-text citation; compiling works 
cited pages) that lead to undertaking the scope of the 
service-learning project. 

ü Powerpoints from 
the Senior Service 
Learning Projects 

ü Exploring Purdue 
University’s OWL 
website for grammar 
and APA/MLA 
formatting 
 

ü Students research 
the Internet for 
current science-
based articles 
[update evidence to 
include all core 
areas] 

ü Accelerated Reader 
ü Twitter/Instagram 
ü Online apps; 

whatsapp, remind 
101 etc. 

ü CAD 
Architecture/Compu
ter Operating  

ü InDesign, Illustrator, 
Photoshop 

ü Service learning 
presentations to 
small schools and 
parents. 
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The process begins with 9th grade orientation conducted by 
the Library Media Center teacher with two primary purposes: 
first, introduction to the Accelerated Reader program (STAR 
results are used by teachers and students to guide reading 
growth and fluency), and second, instruction for accessing 
and navigating the district-sponsored Digital Library that 
includes databases compiled by Gale and Cengage 
Learning educational organizations.  
 
Students develop their knowledge of grammar, writing, and 
research paper formatting by using Purdue University’s OWL 
site, and learn the function of search engines by using Easy 
Bib for creating bibliographic citations. These and other sites 
become more familiar as students gain the confidence to 
discover and evaluate online resources by teachers fostering 
a gradual-release strategy to support independence. 
 

 

 

Indicator: Representative samples of student work demonstrate student use of materials and 
resources beyond the textbook, such as use and availability of library/multimedia resources and 
services; availability of and opportunities to access data-based, original source documents and 
computer information networks; and experiences, activities and resources which link students to 
the real world. 

Prompt: Evaluate the extent to which representative samples of student work demonstrate 
student use of materials and resources beyond the textbook; availability of and opportunities to 
access data-based, original source documents and computer information networks; and 
experiences, activities and resources which link students to the real world. 
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 Supporting Evidence 

In much the same way described for the previous indicator, 
SEHS students increase understanding of the world around 
them when they use supplemental materials and resources.  
 
The ninth grade orientation at the Library Media Center helps 
to lay the foundation for the learning outcomes that are 
essential elements for college and career preparation. 
 
Technological literacy spans an array of software programs 
and online resources that students use to take quizzes in the 
Accelerated Reader program, complete essay assignments, 
create learning logs, and take exams in core and technical 
subject areas. Throughout grade levels and within the groups 
of English language learners, special education, general 
education, and Honors and AP courses, students routinely use 
online materials and publications. Students are guided on the 
use of search engines beyond District sites (e.g.: using domain 
name extensions .edu or .gov) for selecting pro-con sources 
for debate and Socratic seminars; synthesizing laws of physics 
for designing a “Barbie Bungee” project; applying statistical 
methodology to evaluate community data collection; 
analyzing architectural features for constructing geometry 
models. Students recognize these activities link academic life 
to the real world when they become informed and 
experience the results on a first-hand basis. 
 
College preparedness is strengthened when students 
practice with released questions and sample essays for 
CAHSEE, CSU, and AP high-stakes exams through online CA 
State and College Board sites. Students demonstrate P.R.I.D.E. 
with individual choices they make to gain mastery of 
grammar and writing fundamentals by taking tutorials 
accessed through Purdue University’s OWL. 
 
Career preparedness is strengthened when students use 
transition plans to guide them to vocational and professional 
choices. Students take surveys for determining personal 
interests and aptitudes so they can begin to focus attention 
on real-world jobs.  
 
Many departments connect real-world experiences to the 
content. Departments create real-world experiences to their 
content classes by creating projects and lessons within PLC 
time. These assignments are created in order for students to 
make a connection from content to the real world. Examples 

ü Student 
Scores/Library media 
teacher files 

ü Student results from 
release test taken 

ü Students result 
ü My Data 
ü Student logs and 

exams 
ü Student class work 

assignment 
ü Print out survey 

results for transition 
reports 

ü Drop box, Google 
docs, and 
wikispaces. Online 
with shared content 

ü Essays making use of 
primary documents 

ü Student Short 
Responses 

ü Real-world learning: 
Students build 
models, graphs, 
Barbie Bungee, 
Rocketing 
Quadratics, Student 
data forms, 
Community Data 
collection, drawings 
in perspective, 
business plans. 

ü Pictures of activities 
with students 

ü Sample student work  
ü Dropbox, 

googledocs, cloud 
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include activities like the bouncing ball that helps students 
understand the best fit line and linear functions; Barbie 
bungee helps make a connection to linear or exponential 
functions; zombie, cancer, and Aids projects that connect 
the spread of disease with the exponential unit.  Art classes 
support mathematics by using geometry, one and two point 
perspective when creating their dream cities, science 
students create and launch rockets into the sky by using data, 
business students create business plans to buy, sell, and make 
a profit for products.   
 
Students gain more sophisticated computer networking 
experience when using the Dropbox and Google Docs 
applications to share content “in the cloud.” Teachers are 
beginning to set-up accounts and trying out these 
applications as more become familiar with the technology 
features.   
 

Real World Experiences 

Indicator: All students have access to career awareness, exploration and preparation that may 
include such activities such as job shadowing, internships, apprenticeship programs, regional 
occupational programs, on-the-job training programs, community projects and other real world 
experiences and applications. 

Prompt: Evaluate the degree to which the opportunities for access and involvement in a variety of 
real world experiences are available and effective. 

Findings Supporting Evidence 

Through professional development and PLC planning sessions, 
teachers are expected to design lessons that connect to real-
world applications.  Though this may not always be evident, 
the purpose is to have instruction tied to a greater 
understanding of the world. In turn, those critical learning 
connections will help students become CCSS and college 
and career ready. 
 
Small schools at SEHS try to provide a conduit to real world 
applications.  For example, the Justice Law and Service small 
school facilitates the development of future law enforcement 
officers through their partnership with the South Gate Police 
Department Explorer program.  In addition, the Business, 
Innovation, and Leadership small school collaborates with the 
Network For Teaching Entrepreneurship (NFTE) to create real 
world learning connections, and students actually compete 
for a large monetary prize for showing creativity and 
persistence in becoming entrepreneurs. Visual and Performing 
Arts expects students to become designers during the VANs 

ü Club Fair 
ü Club activities, 

visuals on website 
and bulletin boards 

ü Senior service 
learning project 
presentations 

ü Peer College 
Counselors 

ü School Newspaper 
ü Yearbook 
ü Broadcasting/Media 
ü Police Explorers,  
ü Wood Craft Rangers 
ü Small School 

Councils 
ü NFTE 
ü Art Contests 
ü Leadership 
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Art Competition and many other art contests. Leadership 
students attend LAUSD and SG City Council Meetings; 
students on the J-Team (jaguar team) are effective 
communicators during articulation assemblies off and on 
campus.  
 
 
 
 
Leadership students have the opportunity to shadow and fill 
various roles of the South Gate City Council.  Yearly, students 
become Mayor or Council Member for the day.  This 
experience helps connect their work to a larger, civic-minded 
platform. 
 
SEHS’ Yearbook and Journalism classes run like small 
publishing companies. Editors, co-editors, writers, 
photographers etc… are involved in the creation of monthly 
publications such as “The Jaguar Times” and the yearly 
creation of “The Guardia Yearbook.”  Students in these 
classes get to make real-world connections by attending off 
campus field trips such as the Jostens Yearbook Camp, USC 
Journalism Day etc.  
 
SEHS’ PCC students are trained Peer College Counselors who 
create real-world experiences at SEHS. They provide all 
students with support and knowledge by visiting Advisory 
classes, helping students on a one-to-one basis, research and 
share data, present to classes, create assemblies with alumni 
and faculty. These students create a college-going 
atmosphere and make college support accessible to all. 
 
Clubs like MESA, Interact, Youth Action, and the ROP program 
give students access and opportunities for students to be 
involved in the school and community at large.  
 
The MESA class is constantly working on engineering 
assignments that enhance their math and science skills.  They 
also have competitions where they placed 3rd out of 69 
teams on the 1st robotics competition, and 3rd on the 
prosthetic arm competition. 
 
Interact focuses on community service deeds. They volunteer 
in numerous activities through the year such as feeding the 
less fortunate for thanksgiving, volunteering for the rotary club 
and much more. 
 
Youth Action club is a club that informs the school and 

ü J-Team 
ü SG City Council 
ü MESA 
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community of their rights. They teach others how to organize 
themselves, voice their opinions properly, and inform the 
community of violations.  
 
Woodcraft Rangers is an afterschool program that supports 
other clubs such as cheer, football, color guard, band and 
cyber patriot. Cyber patriot is a LAUSD award-winning club. It 
helps students learn about digital coding, hacking, and areas 
of expertise needed in the real world.   
 
 



    South East High School 
   REPORT  

   

    
 

 22 

WASC/CDE    SELF - 
STUDY 

SELF-STUDY FINDINGS 

 

 

 

CHAPTER 4 

 

 

 

 

 

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 

SEHS teachers are committed and expected to actively 
engage all students to strive towards the advancement of 
higher order thinking skills to help all students succeed at high 
levels, while using a variety of strategies and resources which 
include technology and learning beyond the textbook. These 
outcomes are achieved with a combination of strong 
content knowledge, an array of instructional strategies, 
technology and multi-media literacy.  

SEHS’ instruction is created with the Core Values in mind: 
collaboration, reading and research, 21st century teaching 
and learning, coaching/reflection and feedback. Most SEHS 
staff applies and models higher-order thinking skills in lessons 
created during PLC time, observed during peer observations, 
and peer-to-peer coaching.  

In turn, students have opportunities to apply the skills and 
knowledge created by SEHS Staff, to real-world projects that 
demonstrate achievement in all aspects of learning; 
interdisciplinary, school and the community at large, with 
technology, the use of the Library Media Center, Computer 
Labs, and mobile laptop/iPad carts.  

SEHS recognizes and works to meet the need for 
strengthening strategies in the classroom to help support 
CCSS and student reading and writing across the curriculum 
in all classes.  SEHS staff strives to actively engage all students, 
in order to help them succeed at higher levels. 

 

ü Core Values 
ü Observations 
ü Peer-to-Peer Coaching 
ü PLC time 
ü Library Media Center 
ü Available technology 
ü Computer Labs 
ü RAWC 

 

All teachers use a variety of strategies and resources, including technology and experiences 
beyond the textbook and the classroom that actively engage students, emphasize higher order 
thinking skills, and help them succeed at high levels. 
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Prompt: Comment on the degree to which this criterion impacts the school’s ability to address 
one or more of the identified critical learner needs. 

Findings Supporting Evidence 

With the advent of the CCSS, every teacher should create 
learning environments that require student work to reflect 
some level of application, synthesis, and creativity through a 
variety of strategies and resources.   Though this is evident in 
some classes, we realize that not all students engage in this 
type learning.   
 
Although students are able to organize, access, and apply 
their learning with the help of graphic organizers, thinking 
maps, and other strategies, these tools ultimately aid students 
in organizing their thinking and ideas, which will assist students 
in creating new knowledge. It is evident that SEHS students 
need more opportunities to research, inquire, gather, 
develop, and invent knowledge on their own. 
 
We recognize that not all of the CCSS instructional strategies 
and evidence will be visible in every classroom, but it is 
expected that all students are being taught CCSS based 
instructional practices in order to help them apply, synthesize, 
and create new learning. 
 
Although teachers are becoming familiar with technology 
such as Dropbox, Google Docs, remind 101 etc. It is SEHS’ 
missions to make sure teachers are also becoming 21st 
century learners.  
 
Through peer observation and coaching, SEHS’ staff 
collaborates on, adjusts, and monitors instruction through 
student observations and it is a work in progress. 
 
SEHS recognizes and works to meet the challenges for 
strengthening student reading and writing across the 
curriculum in all classes.  
 
 

ü CCSS 
ü Technology 
ü RAWC 
ü Professional 

Development 
ü PLC 
ü Observations 
ü Peer-to-Peer Coaching 
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WASC Category C. Standards-based Student Learning:  Instruction:  Strengths and Growth Needs 

 

Category C.  Standards-based Student Learning: Instruction:  Areas of Strength 

1. High enrollment in Honors and AP classes with rigorous instruction is increasing AP 
exam passing rates. 

2. Double blocking of classes for long-term English learner intervention; general 
education tutorial; AP core subject and seminar enrichment. 

3. Teachers are benefitting from the peer observation process. 
4. Teachers are achieving at cultivating student independence and facilitating 

student self-directedness. 
 

 

 
Category C.  Standards-based Student Learning: Instruction:  Areas of Growth 

 
1. Increase expression and development of SLC themes by creating elective course 

curriculum and instruction, such as AVID program, combined with developing the 
Career Center. 

2. Provide increased guidance and academic support for demoted students to meet 
graduation requirements. 

3. Add more clubs with real-world experience; example to follow: MESA 
4. Create more opportunities than Service Learning in 12th grade for students to gain 

skills and knowledge with research-based, real-world projects. 
5. Opportunity for the inclusion of special education teacher with the general 

education teacher on co-teaching.  


