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11th Grade 

English

Darryl Adams

Sholanda Coleman

George Ellington

Barbara Honda

Produce social networking 

project to examine damage 

that may be caused by bias 

in the community. 

Objectives were to align with 

CCSS writing standards 

while integrating all 

domains, reading, speaking, 

and listening.

PLC created documents, timeline, and related 

materials, though these were not uniformly 

distributed to all members. While some teachers 

were able to implement project, others were left 

out of the loop.  

Those teachers whose students embarked and 

completed project reported mixed results:

* media task (Flipagram) was completed and the 

featured component

* using social media platform was less uniformly 

achieved; hence, reporting facts and stats suffered

* reflections were completed by many though not 

all students; again, lack of facts and stats didn't 

fully inform student positions to enable thorough 

argument/evidence evaluation

Teachers and students embraced the 

project although there was less than full 

participation; as a group, we're committed 

to doing project again knowing where we 

failed to include all teachers...using the 

AAR protocol, an informal gathering or 

breakout group during a department 

meeting could serve to notify all.

Project timing was crucial to 

implementation; not only does timeline 

need closer coordination for schedule (we 

wedged project into 7-10 days between 

CCSS Smarter Balanced assessments 

and 11th gr CST/EAP), students 

need access to computer lab and/or library 

to accomplish research.

Sustain-Improve...on plus side: 

* initiate film fest displaying student 

projects

* schedule to align with PHABAO 

conference or Open House in 

Spring; also, Middle School 

articulation

* communicate more globally, 

formally and informally, with 

colleagues 

* schedule and coordinate 

computer access

* limit student selection on topics 

across teachers/classes

* students to strengthen 

argument/evidence evaluation so 

that emphasis on fact-based 

research is reinforced
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11th Grade 

English

Darryl Adams

George Ellington

Sholanda Coleman

Barbara Honda

please see previous 

response
please see previous response please see previous response

Amended response: 

As a group, our PLC members 

joined at different times during the 

year...while this was a positive for 

infusing new ideas and 

perspectives, it also has a 

drawback as other PLCs had "brain-

drain."
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12th grade English

George Ellington, Jo 

Anne Yoon, Sholanda 

Coleman, and Sara 

Hayes

Connect what goes on in 

real world with what goes on 

in the classroom - debate for 

final exam

This is unclear unfortunately. I know two of us 

went forward with the project, Ellington and Hayes, 

though we went about it in different ways & used 

different manners for scoring, and asked for 

different requirements.

Teachers need to work together, be 

focused, use the time wisely, and be 

present for the planning. Half of our group 

was often missing.

What can improve is reconfigure of 

the PLCs so that we can vertical 

team instead in our small school. 

We are supposed to be configured 

school wide by different small 

schools with different themes 

anyway. In order to build the small 

schools instead of continue with 

the warehouse model, which is 

what we have essentially now. 

Working on vertical teams by small 

school would better benefit our 

students and their learning, 

building their skills. 

Another structure that can be used 

involves the PLC formed at the end 

of the school year so that I could 

work to connect learning with AP 

US History & AP US govt., but 

particularly the former in that we 

planned and have been using 

particular documents both in 

English and history, presenting 

students with different 

perspectives.
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9th grade Eng/ 

LTEL
Mrs. G. Gonzalez

Increase student 

proficiencies through bi-

monthly diagnostics and re-

teaching. After 70% pass 

rate in two consecutive tests 

that particular standard 

would be replaced in the 

next assessment.

Teachers found that they had many different levels 

of classes and that was difficult to adjust the 

lessons for.  When teachers actually focused on 

teaching the test, student scores did improve.  

However, teachers also found that they did not 

have the time to teach other 

standards/essays/literature.

Disorganization by some teachers held up 

the scheduling of effective DREAM 

practice.

Difficulty incorporating the DREAM into 

the regular content that was covered in 

class.

How do we figure out how to meld 

DREAM into our planned units?

How do we scaffold for LTEL?

Decide on a set of standards at the 

beginning of the year and set them 

up to be covered throughout the 

year.

We will be taking use DREAM 

assessment in the LTEL class.

Algebra 1

Benitez

Espinoza

Rodriguez

Sosa

Mancilla

Have the algebra 1 scope 

and sequence aligned with 

common core.

Scope and sequence completed and updated to 

reflect common core. Time adjustments needed 

for next year.

Made changes and updates as a PLC and 

reflected on ways to improve for next year.

Include common core projects 

during winter break and manage 

time more efficiently. As far as 

sustaining the work we have 

updated both our math tutorial 

wikispace and added an algebra 1 

common core website.
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Algebra 1

Benitez

Espinoza

Rodriguez

Sosa

Mancilla

Have the algebra 1 scope 

and sequence aligned with 

common core.

Scope and sequence completed and updated to 

reflect common core. Time adjustments needed 

for next year.

Made changes and updates as a PLC and 

reflected on ways to improve for next year.

Include common core projects 

during winter break and manage 

time more efficiently. As far as 

sustaining the work we have 

updated both our math tutorial 

wikispace and added an algebra 1 

common core website.

Algebra 2

Mr. Sisouphanthong

Mr. Marangoupolos

Mrs. Gutierrez 

Mr. Varela

To bring awareness to 

under age drinking. Connect 

the mathematics to real life 

application. In this case 

using exponential function to 

describe the risk of getting 

into an accident while 

driving under the influence 

of alcohol.

Students saw the connection between exponential 

functions and the risk of getting into accident. 

Student are still struggling with graphing 

exponential functions. Students are having a 

difficult time reading and understanding similar 

problems.

Students are able to apply their knowledge 

to solve similar exponential function. 

Reading and understanding what similar 

problem are asking for is still a problem. 

Student need to work on perseverance.

Spend more time on graphing and 

start the year with real life 

application problem. We should 

also focus on sustaining some kind 

of writing strategy in place like 

PSSR or Frayer Model in order to 

help students thinking process. 

Eventually get them to formulate 

their thinking into writing.
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AP Social Science 

PLC

Sarajane Hayes

Juan Orozco

Jorge Palomo

To find ways in which 

students could increase 

their skills from regular level 

to honors level and from 

honors level to AP level.  

Skills such as understanding 

primary and secondary 

sources, developing 

arguments based on 

evidence based from said 

sources, developing both 

essay writing and analytical 

writing. 

We also wanted to 

incorporate historical skills 

such as periodization, 

changes over time, and 

interpretation.

We succeeded in identifying areas of need for our 

students, however, not all of our instruction led to 

the results we had wished for.   We did not cover 

all of the historical skills through PLC work. We did 

not always successfully implement as much 

scaffolding or more effective scaffolding before 

DBQ's were assigned.

We realize that our PLC became more 

effective when we added an English 

teacher to it because we saw how to 

scaffold documents through a different 

perspective.  In addition, we realize that 

there is a limited amount of time and that 

we cannot hope to hit all the historical 

skills in one year.

Continue to incorporate new 

strategies such as "say, mean, 

matter," quote identifying and 

interpretation skills in order to 

improve student's skills so that they 

can transition from regular classes 

to honors classes to AP classes.

Biology
Spencer, Bakos, 

Perez, Seitz

- To increase scientific 

literacy and content 

knowledge

- Students didn't see it as a part of their grade, so 

they didn't focus on it

- The way the assessments and rescues were 

structured were not an accurate test of their skills

- The results of the diagnostic were inconclusive

- That we couldn't have a diagnostic every 

week but every other week 

- That we needed to have short answer 

question instead of multiple choice 

questions to better aline with common 

core

- We realized that all of the students each 

teacher had were at different levels

- Overall it wasn't allowing them to practice 

college or career readiness skills

- We will continue with the short 

answer questioning 

- to create rubrics that allow 

consistent grading of the 

diagnostics 

- We want to improve how to make 

the diagnostics part of our 

curriculum instead of something 

separate

- To meet as a PLC on our own 

time to develop rubrics and reflect 

on the assessments
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chemistry

dustin ancalade

erica diaz

dave sievers

wendy vasquez

rudy castro

a paper project experiment 

turned into a science fair.             

we planned a plc wide 

science fair with 

benchmarks for students.

we mulled it over the first semester and other 

priorities took over.  it took the second semester 

pd days for us to really sit down and plan it.

it actually happened. our benchmarks were 

squeezed. we didn't finish planning until we had 

our pd days. it wasn't a semester long. the 

process lasted 2 months.  it was rough, but it was 

functional.

the pd days allowed us to really put it 

together and make it happen.  without 

those days of planning, i don't think it 

would have happened.  

we learned how to make a science fair.  

none of us had ever done this before.  

once we got fully committed to the science 

fair, it happened.  it took having materials 

created and a timetable planned for us.  

there are certain parts of the project that 

we need to teach better.  

modeling of a science fair project would 

have helped.  something that was also 

weak was qualitative vs. quantitative data, 

graphing, creating hypotheses.    what is 

an abstract?  what will your research 

paper include?  what is on a tri-fold 

display?  rubrics need to be improved.  

model using rubrics.

we will improve our rubrics, we will 

model the steps of the science fair.  

more direct instruction.  the project 

needs to be semester long.  teach 

students how to work with graphs 

and data.
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English 10

Terry Vorwald

Sylvia Martinez

Donn Cottom

Jenzi Jacoby

The PLC created a sample 

literary analysis assessment 

to prepare students for the 

actual distict assessment. 

The goal was to model the 

format, analysis, and 

collaboration components 

necessary to write an 

effective analysis essay.

For the practice assessment, students were able 

to communicate class discussion ideas in their 

essays in an effective manner. When students 

took the district assessment, the structure of the 

essays was sound, however, analysis of the texts 

was weaker than in the practice assessments.

We learned that during the practice 

assessment there was too much teacher 

influence without opportunities for 

students to learn on their own. As a result, 

next year students will complete the 

practice assessment on their own, and 

then teachers will guide students through 

difficulties allowing students to revise their 

essays.

Overall the PLC will continue to 

administer the practice 

assessment, however, the delivery 

format will be modified as 

mentioned above. Teachers will 

also create a poorly written 

paragraph to revise in front of the 

class so students can assist in 

revising the paragraph and 

students can see errors in thinking. 

This practice will begin in 

September with other styles of 

writing as well.

Foreign Language
Maria Elena Ramirez

maria medina

Understand the connections 

between writing, speaking 

and reading in Foreign 

language.

Research completed. Implementation steps not 

fulfilled. Teachers need to adapt to CC 

requirements.

Implementation in native courses is 

streamlined, however non-native 

coursework is much more challenging.

Goal setting and strategies in 

adapting common core goals within 

foreign language scope and 

sequence.
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Geometry
Mr. Jimenez, Mr. Reno, 

Mr. Gresko

Accelerate the transition from 

CA Standards and content to 

CCSS and incremental content 

(Trigonometry, probability, and 

increased writing). The initial 

objective of creating a lesson 

explaining congruence using 

AAS was replaced and 

expanded to address the 

issues of implementing CCSS 

using textbooks that are only 

CA Standard based, with 

content restricted to the current 

curriculum (lacking reference 

material for the incremental 

content).

The PLC has developed nine (9) lesson series / 

projects aligned with common core, the Brent Bridge 

project specifically addressed triangle congruence 

using several methods. The team also realized that 

sharing the lessons and projects was limited by the lack 

of a department common website and storage location. 

The team utilized a national website 

(sharemylesson.com) for the output of our PLC; 1) Law 

of Sines (658), 2) Polygon CCSS (162), 3) Brent Bridge 

(307), 4) Volume CCSS (142), 5) Law of Cosine (148), 

6) Probability (16), 7) Unit Circle (11), 8) Derive A=1/2 

abCosC, 9) Similarity and Congruence. While the 

national site allowed us to store the results of our work, 

it also opened access to our results, internationally. Our 

lessons were downloaded as shown in parenthesis and 

several have received the highest rating (5 star) by 

other teachers that have used them to explain the 

concept to their students. All of these outputs address 

CCSS specifically, and represent more than 20 days of 

instruction with supporting materials.

Having time dedicated to the transition 

process enabled our team to concentrate our 

efforts and have an unencumbered, 

methodical way of developing, delivering and 

improving our team's output. The 

sharemylesson site also allowed our team to 

search for lessons and projects others have 

developed that we could use, and modify to 

our needs.

The actual pacing plan and calendar, 

for the new school year, aligned to the 

LAUSD Math flow-chart of key 

standards and math content is still 

needed. We also must find and 

develop the additional materials and 

resources that our current textbook 

does not have and is required by the 

CCSS curriculum. Finally, while we 

have initiated new writing 

opportunities, specific to concepts 

such as deductive reasoning, we must 

expand our use and comfort with 

writing within the math curriculum.
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Gov/U.S.
Watanabe, Long, 

Palencia, Barragan

Our students to engage in 

the process of learning. We 

planned the unit on 

enlightenment 'igniting the 

spark of the nation'.

We were rushed. Scope of unit too long. The initial 

lessons went well. But then bogged down trying to 

cover every thinker and current events that 

connect to the present. We were slowed down. 

Some used some current events. We did not 

cover the Middle East. Too much info and not 

enough time. We were rushing and students did 

not have enough time to process the information. 

Therefore, the writing which was the assessment, 

was not well done.

We learned the value of anchoring papers 

and having time to grade as a team. We 

need to tightened up the unit with fewer 

lessons. We rushed on the application 

lessons.

Continue to anchor papers and the  

Lesson design process. Also, the 

fish scale graphic organizer helps 

with initial and backwards planning. 

So we need a strong lesson on 

application. For example, a meet 

the press activity on thinkers and 

current events (past and present). 

What will John Locke say to x? We 

need to prep them with how to 

question (high level questions vs 

low level questions).
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Modern WOrld 

History

Jude Cazares

Michelle Garcia-

Galarza

Guadalupe Luevanos

Maria Elena Martinez

Mellisa Steddom

Complete a presentation 

rubric to get students to be 

effective presenters, 

presenting original 

argument.

We didn't have a clear expectations.  We got side-

tracted speaking of other things, sometimes 

spending time on subject that had nothing to do 

with our plan.  We didn't get the rubric done, we 

didn't have a clearly planned scope and sequence 

to complete rubric.  At one point, we felt we 

needed to shift our focus.  We lacked personal 

connection with the project and that led to many of 

us not being completely honest and/or trustful with 

one another.  Also, we were struggling with the 

idea of a "project" but also with "common core".

We were asked to reflect on what our PLC 

was doing.  Also, periodic assessments 

pointed out the importance of document 

reading and writing.  Realizing we had no 

results and being "UNDER PRESSURE",  

we decided to shift our focus to writing and 

DBQ implementation in all classes.

Scaffolding DBQ skills from the 

beginning of the school year

Being honest with ourselves and 

asking for help when we need it

Learning from each other

Learning to let go of our favorite 

lessons to work on the DBQ
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Physical 

Education

David Coria

Roger Satti

Noel Bautista

Brian Jacoby

Guadalupe Morales

Yvette Serrano

The intended results were to 

limit non-suits. A worksheet 

was created for students to 

explain why they did not 

dress. The objective was for 

them to reflect on the issue 

which enforced their writing 

skills. A phone call home 

was made to follow up on 

stated issue.

Data was not collected therefore we did not know 

if our plan worked. 

Small sample set. Collection of data was sporadic. 

Pattern stayed the same, same students' 

continued to be non-suits.

Process could work if PLC follows up. 

Find a better way to contact parents on a 

consistent basis. Writing by students' was 

not taken serious and writing was below 

academic standards.

Contact parents through 

blackboard connect. Follow 

through with the existing forms.
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SPED Navaroo, Sanchez

Improved lines of 

communication within dept 

to assess, monitor and 

deliver vital behavioral 

issues/concerns to 

proactively thwart outbursts.

We were able to identify high risk 

situation(outburst), student threatened teachers 

life, and we're able to meet safety needs of 

students and staff. Student was assigned an aide 

that would escort and monitor student.

We were able to effectively alert others to 

the danger presented by student behavior. 

It worked.

We can improve documentaion for 

accountability and follow up for 

problems. The use of True ID or 

Google forms for general access 

for identification.
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Sped

Crawford. Paris. 

Guzman. Sievers. 

Ruiz (and members 

split into another 

group today)

Increase communication 

between members of sped 

department and increase 

the accessibility of student 

assessment data.

We did a great Job increasing communication and 

creating the ideas and structures for our system 

but didn't successfully use the information and fully 

implement the system.

A solid communication system and 

structure helps to make our jobs easier 

and improves consistency of behavior. It 

benefits the students by helping to carry 

over strategies and supports from class to 

class. It also helps to individualize the 

needs of our students.

Develop a way to quantify and 

track the success of our system. 

More follow through with our 

procedures and systems. More 

discussion about technical details 

concerning computer based 

programs being utilized.

Tecnology

Vic Pacheco

Teresita Galvizo

Juan Carrera

Gregory Johns

George Acevedo

The development of 

rigorous lesson planning will 

include Common Core 

Alignment for improving 

student achievement, and 

advancing technological 

proficiency.

We did develop 2 rigorous common lessons that 

emphasized collaborative groups and utilized 

Micrrosoft Office software, that were aligned to 

Common Core standards. Not everyone in the 

PLC was able to use the lessons this year.

We underestimated the difficulty of 

integrating common lessons into our 

PLCs, because we all teach different 

curriculum content under the banner of 

introductory computer classes. Essentially, 

each teacher is a separate PLC.

Improve our integration, and 

coordination and understanding, 

with regard to finding common 

content areas.
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Trig/Math Analysis

Arnel Abad, Steve 

Torres, Chris 

Marangopolous

We planned on teaching 

students how to use 

geometric shapes 

(rectangles, triangles, 

trapezoids, etc) to find the 

area under curves and 

functions.  We planned on 

showing the connections 

between the area under 

curves and how it relates to 

functions that represent 

rates of change.

We planned on using a 

velocity function that 

represent how fast an object 

moves in feet per minute.  

Students would gather data 

points over a specified time 

limit.

We didn't implement the first project on time, but 

we did have the students collect the data points for 

velocity, chart, graph and had a discussion about 

what the area under the graph represents.

We also discovered that many of the students had 

difficulties of what graphs represents and how to 

read a graph.  This included topics such as 

increasing, decreasing, maximums, and 

minimums.

We redirected our project to include how to graph 

and read a graph and what are different 

components of a graph such as when is a graph 

increasing, decreasing, and what are critical and 

inflection points.

We also found that students communication and 

writing skills were limited.  We worked on 

developing student communication and writing 

skills.  We modified projects to include detailed 

computations which included graphical 

connections and representations to their 

computational work.  We also included developed 

students writing skills to explain their 

computational and graphical work.

We learned that we need to continue 

working on developing students 

communication and writing skills.  We also 

learned that we need to work on improving 

student learning skills such as minimizing 

classroom distractions and to work on 

good learning habits.  These skills in 

addition to course content are skills than 

can also be used in any other content 

area.

In addition to course content, we 

plan on further developing and 

improving communication and 

writing skills, and learning 

behaviors in the classroom.
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Visual Art
Unyaraj Savage

Anthony Islas

How do we increase rigor in 

our foundational level visual 

arts classes which align with 

the Common Core and 

Visual Arts Standards (5.0 

Connections, Relationships, 

Applications - Career and 

Readiness: Authentic 

understanding of content 

material as it relates to 

Common Core.

The reality is we did not receive or have enough 

initial training to implement the Common Core 

standards as they apply to the Visual Arts as there 

is no specific standards for our discipline. The 

reflection piece of some of the projects were 

posed as questions as opposed to prompts, and 

often produced very short responses (one to three 

words) that did not reflect the students true 

understanding of the project.

Similar to Jane Schaffer, we will have to 

adapt what standards we can to 

implement and support reading and 

specifically writing (art analysis, art 

criticism and self reflection) in our content 

area. As a PLC we will have to work on a 

common rubric specific to the writhing we 

require, attach a point system, so the 

students will take the reflection portion of 

the project more seriously, and therefore 

be be more accountable for their writing.

We will continue with the writing 

components we already have, and 

adapt Common Core elements that 

we can integrate into them.


